Abstract
Introduction
Curriculum is the academic system that imparts knowledge and skills to students in a school environment. More specifically, curriculum refers to what is written to be taught, and what is tested at different student levels. Schubert (2003) defines curriculum as the contents of a subject, concepts and tasks to be acquired, planned activities, the desired learning outcomes and experiences, product of culture and an agenda to reform society. Curricula act as a mentor for both principals and teachers in a school environment. In this sense, besides the importance of the preparation of curriculum, it has a great importance of managing and implementation of the curriculum on behalf of achieving the program objectives. One of the responsibilities of school principals as an instructional leader is to manage the implementation of curriculum ( i man, 2004) . Glassman (1984) defined the instructional leader as: (a) leading instructional improvement and innovation, (b) developing educational goal consensus in the school, and (c) guiding staff development efforts at the school level. Besides, Southworth (2009) identified instructional leadership as learning oriented leadership and he asserted that leadership becomes "more potent when it focuses on developing students' learning and strengthening teaching". A good instructional leader should set clear goals, manage curriculum, monitor lesson plans, allocate resources and evaluate teachers regularly to promote student learning and growth. According to Hallinger and Murphy (1985) , instructional leadership framework consists of three main components: a) defining the school mission, b) managing the instructional program, and c) creating a positive school climate. There are mainly four instructional leadership skills that principals must have to demonstrate: a) serving as an instructional resource, b) effective use of resources c) communication skills d) being visible and accessible ( Smith & Andrews, 1998) . Portin (2000) identified three areas previously not included in the descriptions of the principal's role: (a) entrepreneurial skills for fund raising, (b) political leadership skills, and (c) societal services challenges. Curriculum management skills also included and listed on the top of lists of the being a good instructional leader. Thus, as an instructional leader, principals need to manage the curriculum. The main purpose of curriculum management is to control and organize the curriculum so that all students who follow the curriculum will get the most out of their education. Besides, a good curriculum management requires using all the knowledge and skills that the curriculum proposed is transforming to the learners so that to contribute to society in a meaningful and beneficial way.
School administrators have important duties and responsibilities on the understanding, developing, and implementation phases of curriculum that are vitally important in terms of teaching and learning process. new developed curriculum will have the chances to be implemented to the extent that school administrators are ready to fulfil this responsibility. Furthermore, school principals can contribute to the development and implementation of curriculum up to the extent that show the instructional leadership skills (Can, 2007) . In the success of a curriculum, it is extremely important for the school administrators to have the knowledge, skills, attitudes and values that the curriculum requires. Crum and Sherman (2008) in their research study pointed out that the effective schools demonstrate relationships between leadership focused on outcomes and student success.
The private schools and public schools have some common similarities and differences. In their study, Alt and Peter (2003) reviewed national studies of public and private schools by conducting longitudinal studies collected in 1988, 1998, and 2000, and they found that public and private schools have similarities and differences. Public schools were considered different from private schools in that they had different levels of bureaucracy. Private schools: (a) selected students and were selected by parents, (b) had teachers who were not unionized, (c) raised revenues from tuition and donations, (d) were part of a smaller bureaucracy, and (e) were not required to participate in federal and state mandated educational policy initiatives (Alt & Peter, 2003) .
The public education system in North Cyprus is highly centralized, organized by the Ministry of National Education and Culture (MONEC) which is the main stakeholder that is responsible for the enforcement of educational laws and the preparation of new legislation. All the public schools are financed from government funds, while private schools raise their funds primarily from tuition and fees. Private schools are administered by private individuals or bodies, but supervised by the Ministry. Both public and private education is started in pre-primary level; continue to primary school, general secondary, technical and vocational secondary schools. Developing of curricula for all grade level is the duty of Board of Education and Discipline which is located under the MONEC of North Cyprus. Implementers of the developed curriculum are mainly teachers and principals. The flexibility feature of the curricula, which is characterized as the most important feature of the curriculum design let the principals to modify and change the implementation process of curricula. Thus, this is directly related with the ability of the principals. Most of the good schools are categorized in according the students' achievement scores on the standardized tests and the availability of resources and opportunities for students. Therefore, the popularity of private schools in North Cyprus is inclined in last years. Families believe that the private schools are filling gaps in North Cyprus's state-run education system. However, it should be noted that the success of a school is directly related to how the school administrator manages and implements the curriculum. A wellmanaged curriculum depends on the success of school administrators' implementation of that curriculum. Therefore, it is required to examine the school administrators' curriculum management behaviours and propose the feedback and suggestions for improvement of curriculum management process to have more effective schools based on the resulted data.
Problem
The purpose of this study is to compare the private and public primary school principals' behaviours on curriculum management. The following are the research questions of the study:
• Research Question 1: How is the curriculum management behaviour (planning, application, evaluation) of the public primary school principals in North Cyprus? • Research Question 2: How is the curriculum management behaviour (planning, application, evaluation) of the private primary school principals in North Cyprus? • Research Question 3: Is there a significant difference between the public and the private primary school principals' behaviours on curriculum management behaviour (planning, application, evaluation)?
Methodology
In this part, research methodology, data collection instrument, data collection procedure, sample and data analysis is presented. The survey method was used in order to compare the public and the private school principals' curriculum management behaviours. Survey method is an investigation that uses question based or statistical surveys to collect information about the participants' opinions, interests, skills, and attitudes in relation to a situation or event (Karasar, 1994; Tuckman, 1994) .
Participants
The participants of this study consist of all primary school principals in the North Cyprus. The universe of the study consists of all teachers who work as a principal in all districts in North Cyprus. The questionnaire was sent to all the principals in five districts of North Cyprus: Lefko a, Gazi Ma usa, Girne, Güzelyurt, and skele. Among all public primary schools principals, N = 82 public primary school principals and all of the private primary school principals (N = 8) were participated in this study. Some of the principals from the public primary school did not respond to the request for completing a survey and declined it. The response rate for the study was 94 % for public school principals and 100 % for the private schools principals. This response rate is considered as a high percentage of response in the North Cyprus context. Table 1 shows the distribution of schools (principals) to the districts and the number of participants. In summary, from a population of around 95 school principals, 90 primary school principals were answered the questionnaire, 82 form public, 8 from private schools.
Data Collection Instrument:
The "School Principals' Curriculum Management Behaviours Scale" developed by Ergüne and Mercan (2011) was used in order to collect the data from the principals in spring semester of the academic year of 2013-2014. The survey scale is included 25 items which were grouped into the following three main areas: planning, application and evaluation. The main purpose of the "School Principals' Curriculum Management Behaviours Scale" which had been developed for principals and other school leaders is to find out the school principals' curriculum management behaviours on different dimensions namely; planning, application and evaluation. Thus, it includes (3) specific dimensions of curriculum management behaviours (i.e.: a) curriculum planning, c) use of curriculum, d) evaluation of curriculum .On the basis of this scale, principals are asked to respond if they perform these issues that fall into the corresponding behavioural dimensions. A three Likert-type scale provides a range from "No", "Partly" and "Yes". The questionnaire is considered to be very reliable since its reliability coefficient was calculated as r = 0,953 by developers of the questionnaire.
Data Collection Procedure
Before the research study was implemented, permission to conduct research in the areas studied was requested and obtained from the Ministry of National Education of North Cyprus in December 2013. The researcher was distributed all the scales to all schools in all the districts on different days at the middle of February 2014, and after two weeks later, the beginning of March 2014 , the researcher visited the same primary schools once more to collect the given surveys from the principals. In total, the researcher was spent one month to collect the data from the respondents.
Data Analysis
In order to compare the public and private primary school principals' curriculum management behaviours, two groups were identified for the study, public and private primary school principals. Responses to the "School Principals' Curriculum Management Behaviours Scale" from these two groups were scanned into the Statistical Package for the Social Sciences for Windows (SPSS) software for analysis using appropriate statistical tests. Besides, descriptive statistic was used for demographic variables, such as type of school, and they were compared to scale attributes or perceptions (Fink, 2003) .
Results
In order to answer the basic problem and the research questions of the study, data were analysed to find out the differences between the public and private primary school principals' behaviours on curriculum management. This chapter is organized in terms of the three specific research questions posed in introduction part. First, the 90 volunteer principals' descriptive demographic statistics will be reported. Then, descriptive and inferential statistical analysis of the research questions and null hypotheses will follow.
Demographic Variables
The first section of the questionnaire contained eight demographic questions which established the independent variables of this study. In order to describe the public and private primary school principals' descriptive personal information, descriptive statistics was used for both groups. Table 2 provides frequencies and percentages of the gender, number of years the subjects have been serving as teacher in the field of education and the overall number of years they have been employed as administrators. Both the public and the private primary schools principals, the major gender is male with the percentage 67, 07 % and 62, 50 % respectively. The majority of public primary school principals (79, 27%) have been at their job experience between 16-25 years. Similarly, the majority of private principals have the same year job experience (62, 50 %). Besides, in both groups of principals the great majority were graduated from the classroom teaching department, 91, 46 % of public primary school principals and 62, 50 % of private primary school principals.
The curriculum management behaviour (planning, application, evaluation) of the public primary school principals
The first research question was answered through descriptive statistical analysis of the public primary school principals (N = 82) responses on the "School Principals' Curriculum Management Behaviours Scale". Table 3 presents the mean and standard deviation for each of the 25 management behaviours. The public primary school principals received the highest mark on the item "I try to find out the school's opportunities during the implementation process." with Xmean = 2, 95 where the highest mark is 3. Besides, the items "I use the school's opportunities during the implementation process" with mean value Xmean = 2.90, and "I remind the goals, aims, and objectives of the program to the teachers at the very beginning of the academic year, make them to discuss" with mean vale Xmean = 2, 92 received the high mean value from the public primary school principals. On the other hand, the public primary school principals received the lowest mark on the item "I organize the 'instructional material and resource provider and developer' team." with the mean value of 1, 80. In addition, the mean value of the items "I prepare a working plan together with the "instructional material and resource provider and developer" team" and "I observe the implementation of each lesson due to program of guiding to implementation and supervision" received the lowest mean value 1, 90 and 2, 00 respectively. The overall mean value of the public primary school principals was calculated as 57, 60 out of 75, where 25 is the lowest value of the scale. Thus, the total percentage of the primary public school principals' curriculum management behaviour is equal to % 76, 8.
The curriculum management behaviour (planning, application, evaluation) of the private primary school principals
The second research question was related to identify the private primary school principals' behaviours on curriculum management. The private primary school principals (N = 8) responses on the "School Principals' Curriculum Management Behaviours Scale" was analysed through descriptive statistical analysis. Table 4 presents the mean and standard deviation for each of the 25 management behaviours. The private primary school principals received the highest mark on the item "I remind the goals, aims, and objectives of the program to the teachers at the very beginning of the academic year, make them to discuss" with X = 2.98 where the highest mark is 3. Besides, the items "I review all the courses' curricula" with the mean value X= 2, 93, "I asks teacher to identify the missing competences of the at-risk students" with mean value X = 2.92, and "I use the school's opportunities during the implementation process" with mean vale X = 2, 89 received the high mean value from the private primary school principals. On the other hand, the private school principals received the lowest mark on the item "I observe the implementation of each lesson due to program of guiding to implementation and supervision" with the mean value of 2, 00. In addition, the mean value of the items "I organize the "instructional material and resource provider and developer" team" and "I prepare a working plan together with the "instructional material and resource provider and developer" team" received the lowest mean value 2, 15 and 2, 10 respectively, The overall mean value of the private primary school principals was calculated as 67, 25 out of 75, where 25 is the lowest value of the scale. Thus the total percentage of the private primary school principals is equal to % 89, 7.
The difference between the public and the private primary school principals' behaviours on curriculum management (planning, application, evaluation)
Research question three states that "Is there a significant difference between the public and the private primary school principals' behaviours on curriculum management behaviour (planning, application, and evaluation)?" To answer research question three, the null hypotheses (H0 RQ3: There is no significant difference between the public and the private primary school principals' behaviours on curriculum management (planning, application, evaluation)) was tested using a two samples t-test between percentages which investigates the differences of the independent variable (IV) of school type (public or private) to each of the 25 behaviour items of the survey. The two samples t-test between percentages was conducted to compare the management behaviours of public and private school principals. There was no significant difference in the scores for public primary school principals' curriculum management behaviours (M = 57, 60, SD=10, 25) and private school principals (M = 67, 25, SD = 8,853) conditions; t (88) = 0,840, p = 0,403. These results suggest that the school type (public/ private) does not have an effect on principals' curriculum management skills. Specifically, this two samples t-test between percentages results suggest that the private primary school principals and the public primary school principals approaches as a leader to the management of curriculum does not change according to school type. However, the mean value of the survey for the private primary school is greater than public primary school principals which shows that the private primary school principals presents more curriculum management behaviours than the public primary school principals. The non-significant results from the two samples t-test between percentages may be caused by the small sample size of the private school principals, but unfortunately this number represents all population of the private primary schools in North Cyprus. It is believed that when the sample size of the private primary school principals is getting larger the difference will be more significant. That is to say, the larger samples increase the chance of significance is because they more reliably reflect the population mean.
Discussion
This research study examined the difference on curriculum management behaviours of primary school principals while comparing the public and the private primary school principals. There are lots of research studies which concentrated on the principals' leadership behaviours but rarely research studies conducted on leadership skills which focus on the curriculum management. Besides, this research topic is also new in North Cyprus. Based on the results of the study, findings indicated that the both the public and private primary school principals have positive perception of their curriculum management behaviours. This finding corroborated that of Ergüne and Mercan (2011) which revealed that the primary school principals' perception of their self-evaluation on curriculum management skills. Therefore this finding indicates that principals express that, they believe that they possess proper leadership skills on the curriculum management. The public and private primary school principals have classroom management behaviours more or less in similar ways. The results of the first research question indicated that the public primary school principals mostly possess the behaviour that they try to use the school's opportunities during the implementation process. On the other hand, the most common behaviour for the private school principals is related to reminding the goals and aims of the program to the teacher at the very beginning of the academic year.
The behaviour which the views of the public and the private primary school principals are in agreement is the behaviour of observing the implementation of each lesson due to program of guiding to implementation since this item was received the least mean value both from public and private primary school. Both the public and the private school principals rated the minimum value for that behaviour, which is they do not possess that behaviour during the implementation process of the curriculum. Probably, this has to explain by the laws and regulations of National Education system of North Cyprus since the island's education system is centralized, thus all the regulations are valid for all the primary school in the North Cyprus. Neither the National Education Law nor the Teacher Law support this behaviour, put in another way, observing of each classroom to control the implementation of the curriculum is considered as a "rude behaviour" in school culture of North Cyprus, since the teachers are perceived as an expert. Besides, Teachers Union is powerful in North Cyprus, they are supporting teachers and acting against to any violations of teacher rights, and so in practice if teachers are not feeling comfortable of being observed by principals, they may freely reject this behaviour.
The last research question was stated in order to investigate if there is any difference between the public and the private primary school principals' curriculum management behaviours. Although the private primary school principals reported a higher mean value of curriculum management behaviours by communicating goals and aims of curriculum at the beginning of the school year, reviewing all the courses curricula and emphasizing on at-risk students, the significant difference was not reported between the public primary school principals. As stated in results section, this might be related with the small sample size of the private primary school principals; however this small sample size represents all population size in North Cyprus.
The result of this study is similar to that of Pashiardis (2010) who revealed that principal received a high mean score of 3.17 out of 4 in the area of curriculum development and management in south side of Cyprus which refers that principal effectively directs and integrates curriculum designed for children with special needs. Peariso (2011) in his research study was found similar results with this study, such as that high school principals frequently engaged in instructional and curriculum management leadership behaviours.
On the other side, there are some studies that they found not similar results with this study (Alimi, Alabi, Ehinola, 2011; Staples, 2005) . For examples, Staples (2005) was found out that the public and the private school principals were similar in many ways in relation to the demographics and the work environment, but it was reported a significant number of public school principals reported that they spent considerable time on the managerial leadership behaviours of Monitoring Student Progress, Supervising Teaching, and Managing Curriculum, behaviours related to assessment and accountability.
The following recommendations were made based on the findings of this study for practice and for further research studies. Firstly, this study may be taken as recommendation for the improvement of curriculum management behaviour. Also, school principals should be encouraged participating in workshop, in-service train sessions or conferences which are organized by the MONEC of North Cyprus. The following recommendations are for the further research studies; further research should be carried out in order to examine the relationship between the descriptive variables (such as gender, year of job experience, professional qualifications) and the curriculum management behaviours. Besides, there is a need to conduct more comprehensive research studies related to identify the roles of stakeholders in the area of curriculum management in North Cyprus, preferably qualitative research studies. Finally, experimental type of research studies can be conducted in order to identify the real impact of curriculum management skills on the effectiveness of school achievement.
